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Adapting Curriculum Materials and Tasks 
 

Teachers drive student achievement and meet instructional goals when they leverage their own knowledge of individual 
student needs to adapt curriculum materials and tasks. Teachers make strategic decisions on content coverage, like 
selecting the most meaningful tasks.  

ADAPTIVE CURRICULUM: adjust to meet goals for student success 

What is It?  Adapting curriculum materials and tasks is a high leverage practice that allows teachers to select and 
adjust curriculum materials and tasks so students can meet their goals.  

Curriculum materials might be adjusted or modified by making substitutions for text materials, simplifying texts, and 
highlighting key concepts or information. Additionally, teachers might enhance certain content, reorder delivery of the 
content, or otherwise augment content in order for the students to better understand and retain the material. Some of the 
more common enhancements are use of a graphic organizer, guided notes, or mnemonics. 

Using relevant technology, changing task directions, and decreasing amounts of materials are ways to adapt tasks. 

TEACHING IN ACTION Because goals are unique for each student, teachers’ adaption of the curriculum 
materials and texts also must be reflective of students’ needs. Importantly, teachers also must select the appropriate material 
or task. Teachers should be mindful of what happens as result of their adaptations of curriculum materials and/or tasks: do 
students show improved outcomes? Strong use of this practice happens when teachers are reflective about whether 
adaptation is effective. 
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LEADERSHIP IN ACTION Adapting curriculum and tasks is a logical instructional strategy for teachers to 
support specific learning goals of students; however, many teachers fail to follow through implementing in their classrooms.  
It aligns with TKES Performance Standard 3: Instructional Strategies. Administrators should focus on the actual 
implementation of curriculum material and task modifications and their subsequent effects on student outcomes through 
observations, data talks, and promoting research-based instructional strategies. 

The following link provides additional information on successful applications of the adaptive curriculum and tasks.  
 

How effective is It?   Research on adapting curriculum materials and tasks is tied to graphic organizers, 
guided notes, and mnemonic strategies. The strategies are more effective when teachers use them to help students 
understand the main ideas within a lesson, rather than using these strategies on the supporting details within a passage.  

• Graphic organizers are most effective when used to improve comprehension.  
• Guided notes are most effective when used to improve performance on retention tests and note-taking.  
• Students who received mnemonic instruction outperformed other students on a variety of learning tasks. In addition 

it had the highest effect size of 1.62. 
• The average effect size of interventions that influence student achievement is .40.  
• An effect size close to “1” signals a greater effect has on student improvement.  

 

 

 

 

 

 
 

WHAT TEACHERS ARE TEACHING AND STUDENTS ARE LEARNING    

Adapting curriculum materials and tasks can be used for different purposes and multiple instructional practices. Such 
adaptations can be used in isolation or together. As long as teachers are substituting, simplifying, and highlighting the 
appropriate and important instructional content, teachers will likely increase student outcomes on specific goals.  
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